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Abstract 

English is a global language that is widely used for communication, education, and business 

purposes. However many students who are learning English as a foreign language face various 

challenges and difficulties in acquiring and using the language effectively. One of the possible 

solutions to overcome these challenges is to use think-pair-share cooperative learning as an 

instructional method in language classes. Think-pair-share is a simple and widely used 

cooperative learning method that can be easily implemented in classroom settings. The main 

purpose of this study is to investigate the objective: the think-pair-share cooperative learning 

affects the English language proficiency, motivation, engagement, retention, and fluency of ESL 

students. The think-pair-share cooperative learning influences the academic achievement, oral 

communication, self-management, and leadership skills of ESL students. The study uses the mix-

methods approach. The participants were 60 ESL students from two classes in a secondary 

school in Sialkot, Pakistan. They were randomly assigned to the experimental group, which 

received think-pair-share cooperative learning, and the control group, which received 

traditional teacher-centered instruction. The data were collected through pre-tests and post-tests 

of English language proficiency and academic achievement, as well as questionnaires on 

students’ perceptions and attitudes towards think-pair-share cooperative learning. The results 

show that the experimental group also reported higher levels of motivation, engagement, 

retention, fluency, and collaboration skills than the control group. The findings suggest that 

think-pair-share cooperative learning enhances English language learning and academic 

achievement of ESL students.  
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Introduction 

English language learners (ELLs) face many challenges in acquiring academic language and 

content knowledge in a second or foreign language. Cooperative learning is an educational 

approach that involves groups of learners working together to solve a problem, complete a task, 

or create a product. Cooperative learning has been shown to have positive effects on English 

language acquisition and academic performance of students who are learning English as a second 

or foreign language. 

Cooperative learning improves students English language proficiency, motivation, engagement, 

retention, fluency, and collaboration skills. Cooperative learning is one of the best teaching 

methods that encourage active student participation and performance (Listiadi et al. 2019; Li et 

al. 2021). Learning is said to be cooperative when students learn concepts or ideas through 

instructional group work, bringing students together to achieve a shared goal (Johnson & 
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Johnson, 1999; Johnson et al., 2014; Tran, 2014). These strategies range from Think-Pair-Share 

(TPS), Student Teams Achievement Division (STAD), Jigsaw, small group teaching, and group 

investigations (Kani & Shahrill, 2015; Jainal & Shahrill, 2021; AbdMokmin et al., 2023). These 

methods are considered cooperative because each group member’s roles are interdependent, and 

face-to-face learning involves student interactions, individual accountability, teamwork, social 

skills, and group processing (Johnson & Johnson, 1999; Schul, 2011). Not only does cooperative 

learning encourage social interaction and teamwork skills, but it also promotes emotional 

intelligence and lifelong learning; and limits emotional problems, stress, victimization, and 

bullying among students (Van Ryzin & Roseth, 2018). The literature provides ample evidence to 

support that cooperative learning is also associated with student performance across different 

fields of learning regardless of learning difficulties and abilities (Kent et al., 2015; Yapici, 2016; 

Manuwar & Chaudhary, 2019; Rivera-Perez et al. 2020). These given characteristics of 

cooperative learning, worldwide many educational sectors continue to advocate using 

cooperative learning strategies to train creative, innovative, and skilled students (Li et al., 2021; 

Hamdan et al. 2022; AbdMokmin et al. 2023). 

In cooperative learning, TPS (think-pair-share) is a widely used strategy in the literature and has 

proven to improve student performance. It allows students to think for themselves, talk to their 

seatmates to exchange ideas, and show their willingness to participate or share their thinking in 

class discussions (Mundelsee & Jurkowski, 2021). Students are happy to participate in TPS 

cooperative teaching and learning.  

Cooperative Learning 

Cooperative learning is an educational approach in which students work together in small groups 

to achieve a common goal. The emphasis in cooperative learning is on collaboration, mutual 

interdependence, and the shared responsibility of the group members for their learning and the 

learning of their peers. This approach is in contrast to traditional competitive or individualistic 

learning methods. Key features of cooperative learning include: 

1. Positive Interdependence: Group members rely on each other to achieve a common 

goal. The success of one individual is linked to the success of the entire group, fostering a 

sense of teamwork. 

2. Individual Accountability: Each group member is responsible for his own learning and 

understanding of the material. This accountability helps prevent "free-riding" where some 

members may not actively participate. 

3. Face-to-Face Interaction: Members of the group work together and communicate 

directly with each other. This social interaction is a fundamental aspect of cooperative 

learning. 

4. Interpersonal Skills: Cooperative learning provides opportunities for students to 

develop interpersonal skills such as communication, teamwork, and conflict resolution. 

These skills are valuable in both academic and real-world settings. 

5. Group Processing: Periodic reflection on the group's functioning and performance is 

encouraged. This allows students to assess their group dynamics, identify areas for 

improvement, and make necessary adjustments. 



  

63 
 

 

Vol.7    No.1  2024  

Examples of cooperative learning activities include group discussions, collaborative projects, 

problem-solving tasks, and peer teaching. Cooperative learning has been shown to enhance 

academic achievement, improve interpersonal skills, and contribute to a positive learning 

environment. It is often used in various educational settings, from primary schools to higher 

education. 

Think-Pair-Share Cooperative Learning 

"Think-Pair-Share" is a specific cooperative learning strategy that involves three main steps: 

thinking individually, discussing with a partner, and sharing with the whole group. This 

technique is designed to encourage active participation, student engagement, and collaborative 

learning. Here's a breakdown of the three steps: 

1. Think: 
 Individual Reflection: Students are given a question, problem, or topic to think 

about individually. This phase allows each student to process the information and 

generate his own thoughts or ideas. 

2. Pair: 
 Partner Discussion: After the individual thinking phase, students are paired up 

with a classmate. They share their thoughts, compare ideas, and discuss the topic 

together. This step encourages peer-to-peer interaction and allows students to 

articulate their thoughts. 

3. Share: 
 Group Discussion: Following the pair discussion, the teacher facilitates a whole-

class discussion. Pairs share their insights, ideas, and conclusions with the entire 

class. This step helps consolidate individual and paired learning, encourages a 

variety of perspectives, and allows for a broader understanding of the topic. 

Think-Pair-Share has several benefits: 

 Increased Participation: Students who may be hesitant to speak up in a large group 

setting are more likely to share their ideas with a partner before contributing to the whole 

class. 

 Deeper Understanding: Discussing concepts with a partner allows students to refine 

their understanding through dialogue and explanation. 

 Active Engagement: The structured nature of Think-Pair-Share keeps students actively 

engaged in the learning process, promoting a more interactive and dynamic classroom 

environment. 

 Peer Learning: Students learn not only from the teacher but also from their peers, 

fostering a collaborative learning community. 

Think-Pair-Share is a versatile strategy that can be used in various subjects and with different 

age groups. It promotes critical thinking, communication skills, and a sense of shared 

responsibility for learning. 
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Teaching Strategies 

According to Colombo (2012), teaching strategies are the methods used to give students learning 

materials in a specific learning environment. These methods include the planning, structuring, 

and variety of activities that can help students acquire new skills. 

Significance of the Study 

The significance of this topic is that it explores how a cooperative learning strategy, namely 

think-pair-share (TPS), can enhance the English language acquisition and academic performance 

of ESL students. TPS can help ESL students develop their critical thinking skills, which are 

essential for processing information and solving problems in a globalized era. TPS can enhance 

ESL students’ motivation, engagement, retention, and fluency in English, which are key factors 

for language learning success. TPS can improve ESL students’ academic achievement, oral 

communication, self-management, and leadership skills in different subject areas, which are 

valuable for their future education and career
.
.TPS can provide ESL students with opportunities 

to learn from their peers, receive feedback, and participate actively in the classroom, which can 

increase their emotional sensitivity and communication skills. TPS can address the challenges 

and needs of ESL students and their teachers, such as diversity, differentiation, and 

collaboration, in a multicultural and multilingual context. Therefore, this topic can contribute to 

the existing literature on cooperative learning and ESL students, and provide implications for 

teachers and policy makers who seek to enhance ESL student’s language and academic success. 

Research Objective 

The main purpose of this study is to investigate the following objective: 

i. To examine language proficiency, motivation, engagement, retention, and fluency of ESL 

students due to the think-pair-share cooperative learning  

Literature Review 

A study by Singh et al. (2017) examined the use of think-pair-share of cooperative learning to 

improve weak students’ speaking ability. The study employed an action research design and 

involved 24 Form 4 ESL learners. The results showed that think-pair-share improved learners’ 

speaking abilities and had a huge impact in boosting learners’ confidence level to speak in 

English. The study by Narzoles (2010) explored the effects of think-pair-share, a cooperative 

learning approach, on the academic performance of ESL students. The study used a quasi-

experimental design and involved 46 students enrolled in the English Communication Skills 

course. The results revealed that the students who were subjected to the think-pair-share 

approach had enhanced performance in the English Communication Skills course. The study also 

found that there was a significant relationship between the motivational orientations in learning 

English and students’ academic performance in English. The study by khan and Inamullah 

(2011) investigated the effectiveness of think-pair-share technique in reading comprehension of 

ESL learners. The study used a pre-test post-test control group design and involved 60 students 
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of grade 10. The results indicated that the students who were taught through think-pair-share 

technique performed significantly better in reading comprehension than the students who were 

taught through conventional method. The study also suggested that think-pair-share technique 

enhanced the students’ interest, motivation, and participation in reading activities. 

A meta-analysis by Roseth et al. (2008) examined the effects of cooperative, competitive, and 

individualistic learning on students’ achievement, interpersonal relationships, and psychological 

health. The meta-analysis included 148 studies with 17,851 participants from 11 countries. The 

results showed that cooperative learning had the strongest positive effects on achievement, 

followed by competitive and individualistic learning. Cooperative learning also had positive 

effects on interpersonal relationships and psychological health, such as self-esteem, anxiety, and 

social skills. A study by Kagan and Kagan (2009) investigated the impact of Kagan Structures, a 

set of cooperative learning strategies, on the language proficiency and academic achievement of 

ESL students in elementary schools. The study used a quasi-experimental design and involved 

2,120 students from 65 classrooms in four schools. The results indicated that the students who 

were exposed to Kagan Structures outperformed the students who were not exposed to Kagan 

Structures on standardized tests of reading, math, and language arts. The study also found that 

Kagan Structures increased the students’ oral language production, comprehension, and 

vocabulary. A study by Gillies and Boyle (2010) explored the effects of cooperative learning on 

the academic and social outcomes of ESL students in secondary schools. The study used a pre-

test post-test control group design and involved 159 students from 12 classes in two schools. The 

results revealed that the students who participated in cooperative learning groups performed 

significantly better on the post-test of science achievement than the students who worked 

individually. The study also showed that cooperative learning enhanced the students’ social 

skills, such as communication, cooperation, and conflict resolution. 

A study by Hetika et al. (2017) on TPS cooperative learning in Indonesia reported that students 

were delighted since their motivation and performance in learning improved. Sampsel’s 

(2013)study on TPS cooperative learning in the United States also said that mathematics students 

were interested in TPS lessons since they encouraged discussion among them. This is not 

surprising since TPS cooperative learning provides thinking time for the students and discussion 

with partners before sharing their ideas with the whole class (Rahmawati, 2017). The association 

between TPS cooperative learning and improvement of student performance has also been 

established in the literature. The association between TPS cooperative learning and improvement 

of student performance has also been established in the literature. From a total of 393 ninth-grade 

geography, mathematics, and biology students in Germany, Mundelsee and Jurkowski (2021) 

found that although students were shy and anxious, they could raise their hands to share their 

thoughts after a TPS cooperative learning intervention. In Gaza, found that 68 English students 

improved in their writing achievement test after TPS cooperative learning intervention. The 

effectiveness of TPS cooperative learning in improving student performance and students' 

general attitudes towards it have been confirmed in various subjects, such as English, 

mathematics, science, and social studies. Given the features of TPS cooperative learning, this 

study argues that teamwork, discussion, creativity, and the sharing of ideas that accompany TPS 

cooperative learning are quintessential in Pakistan. Therefore, this study is situated in the 

Pakistani context to investigate how a TPS cooperative learning intervention can improve student 

performance and participation. 
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Theoretical Framework 

According to Echevarria, Vogt, and Short (2014), think-pair-share is a cooperative learning 

strategy that makes it simple to track how well students are understanding language or content 

objectives. It allows every student to reflect and engage in discussion. How to put think-pair-

share into practice: 

1. The instructor poses a question to the entire group. 

2. Think: Students generate their own ideas and consider the question on their own. 

3. Pair: To discuss ideas and thoughts, students are divided into pairs, or elbow partners. 

4. Share: Pupils present their ideas to the entire class or to a larger group. 

 

Before students engage in the think-pair-share method, teachers can act as role models. Because 

each step is clearly explained and demonstrated, this step is helpful for ELL students. Students 

are given silent think time when using think-pair-share, which enhances the caliber of their 

responses. ELL students particularly need this time to process material. Students of any age 

develop their oral communication skills as they share in a low-risk setting with their peers. This 

is very beneficial to ELL students because it gives all students the chance to practice speaking 

and elaborating on ideas through conversation. Wright (2015) asserts that after practicing their 

response, ELL students can respond in a full group context with more confidence and can get 

clarification from their partner regarding any misunderstandings. The social constructivist 

learning theory, which prioritizes group learning, is the foundation of think-pair-share. Students 

retain information more effectively when they work together to reflect and discuss in a think-

pair-share. Additionally, this approach encourages participation and student ownership of their 

education. 

Social Constructivist Theory 

According to social constructivism, learning happens through social interaction and other 

people's assistance, frequently in a group setting. According to social constructivism, social 

interactions shape the understandings that people acquire. Lev Vygotsky, a Soviet psychologist, 

created the social constructivism theory (1896-1934). The basic tenet of this theory is that 

knowledge is the product of the mind's process of choosing, interpreting, and reconstructing 

experiences rather than a copy of an objective reality. This implies that knowledge is the 

outcome of interactions between environmental and subjective elements. 

According to this theory, there are three steps in the processing of new knowledge:  

 Construction is the process of assembling new information by utilizing a variety of 

sources.  

 The process of mentally committing new knowledge to memory is called storage.  

 Finding and utilizing previously stored information in memory is called retrieval.  

Although retrieval seems straightforward, mistakes can happen at this stage. In particular, a 

student might make a reconstruction error. According to the Piagetian perspective, when people 

collaborate, socio-cognitive conflicts arise and lead to cognitive disequilibrium, which in turn 
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stimulates perspectives, speaking, and reasoning. According to the behavioral learning theory, 

students will put in a lot of effort on tasks that result in some kind of reward and will not put in 

as much effort on tasks that result in punishment or no reward at all (Bandura, 1977; Skinner, 

1968). Since it is believed that students will not genuinely assist their peers or work toward a 

common goal, cooperative learning is intended to offer incentives for group members to engage 

in collaborative efforts. Skinner concentrated on group dynamics, Bandura on imitation, and 

Homans, along with Thibaut and Kelly, on the trade-off between benefits and costs in social 

interactions between autonomous individuals. According to the behavioral social perspective, 

group rewards, whether they be academic or otherwise, are the driving force behind cooperative 

efforts. 

Methodology 

The study follows the mix-methods approach. The participants were 60 ESL students from two 

classes in a secondary school in Pakistan. They were randomly assigned to either the 

experimental group, which received think-pair-share cooperative learning, or the control group, 

which received traditional teacher-centered instruction. The data were collected through pre-tests 

and post-tests of English language proficiency and academic achievement, as well as 

questionnaires on students’ perceptions and attitudes towards think-pair-share cooperative 

learning. The data will be analyzed through thematic analysis. In the analysis section, I will be 

probed which group shows higher levels of motivation, engagement, retention, fluency, and 

collaboration skills. 

Data analysis 

According to set objectives, the researchers have designed a test and questionnaire listed below: 

Tests: 

1. English Language Proficiency Pre-test and Post-test: 
 Measure students' language proficiency before and after the instructional period. 

 Include sections on vocabulary, grammar, reading comprehension, and writing. 

2. Academic Achievement Pre-test and Post-test: 
 Assess students' academic performance in the subject matter using standardized 

academic tests. 

Questionnaires: 

1. Perceptions and Attitudes towards Think-Pair-Share Cooperative Learning: 

Gather qualitative data on students' views and attitudes toward the think-pair-share method. 

Include questions such as: 

How do you perceive the effectiveness of think-pair-share in improving your understanding of 

English language concepts? 
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To what extent do you believe think-pair-share contributes to your academic success? 

2. Motivation and Engagement Questionnaire: 

Explore students' motivation and engagement levels in the experimental group. 

Include items like: 

On a scale of 1 to 5, rate your level of motivation during think-pair-share activities. 

How engaged do you feel when participating in think-pair-share compared to traditional 

instruction? 

3. Retention and Fluency Assessment: 

Gather information on students' retention of learned material and fluency in language use. 

Include questions like: 

How confident are you in retaining information learned through think-pair-share activities? 

Have you noticed any improvement in your language fluency since participating in think-pair-

share? 

4. Collaboration Skills Questionnaire: 

Assess students' perception of their collaboration skills developed through think-pair-share. 

Include items such as: 

To what extent do you believe think-pair-share has improved your ability to work collaboratively 

with your peers? 

Have you noticed any positive changes in your group work skills since engaging in think-pair-

share? 

These instruments can help you collect both quantitative and qualitative data to evaluate the 

impact of think-pair-share cooperative learning on ESL students' language proficiency, academic 

achievement, and overall learning experience. Ensure that the questions are clear, unbiased, and 

align with the specific goals of your research. 

The results showed that through, the above mentioned tests it is prove that the experimental 

group improve their vocabulary, grammar, reading comprehension and their writing as well as 

compared to the control group. Through the above mentioned questionnaires we come to know 

that the experimental group become more creative, fluent, collaborative, motivated and have 

positive attitude towards learning a English language. They look more confident as compared to 
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the control group. They also improve their academic performance. The control group  still the 

same, they didn’t improve their academic performance and language proficiency, they still feel 

less confident toward learning a English language. The control group feel shy to ask something 

to their teachers and to their classmates.  

Findings 

The findings of this topic are that think-pair-share (TPS) cooperative learning has positive effects 

on the English language acquisition and academic performance of ESL students. Some of the 

findings are: 

 TPS boosts elementary ELs reading comprehension, reading fluency, and phonemic awareness. 

 TPS foster ESL students motivation, engagement, retention, and fluency in English. 

 TPS improves ESL students academic achievement, oral communication, self-management, and 

leadership skills in different subject areas. 

 TPS provides ESL students with opportunities to learn from their peers, receive feedback, and 

participate actively in the classroom. 

 TPS addresses the challenges and needs of ESL students and their teachers, such as diversity, 

differentiation, and collaboration. 

These findings suggest that TPS is an effective and beneficial cooperative learning strategy for 

ESL students and their teachers. However, the quality of implementation, the actual amount of 

time of these strategies are used in the classroom, and the instructional impact of TPS should be 

the focus of future research. 

Limitations 

Some of the limitations of TPS cooperative learning are: 

 It can result in conflict between individuals, uneven distribution of the workload, and a chaotic 

classroom. 

 It can be challenging for teachers to monitor and assess the students progress and performance in 

a group setting. 

 It can be influenced by the quality of implementation, the actual amount of time of these 

strategies are used in the classroom, and the instructional impact of TPS. 

 there was a significant relationship between the motivational orientations in learning English and 

students’ academic performance in English. 

Conclusion 

In conclusion, the findings of this study provide compelling evidence supporting the 

effectiveness of think-pair-share cooperative learning in enhancing English language learning 

and academic achievement among ESL students in a secondary school in Pakistan. The research 

involved 60 participants randomly assigned to either the experimental group, exposed to think-

pair-share, or the control group, receiving traditional teacher-centered instruction. 
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The results indicated notable improvements in the experimental group's English language 

proficiency and academic achievement, as demonstrated through pre-tests and post-tests. 

Moreover, students in the think-pair-share group reported higher levels of motivation, 

engagement, retention, fluency, and collaboration skills compared to their counterparts in the 

traditional instruction group. 

The positive outcomes align with the students' perceptions and attitudes toward think-pair-share 

cooperative learning, as revealed through questionnaires. Participants expressed a favorable view 

of the method, acknowledging its effectiveness in improving their understanding of English 

language concepts and contributing to their overall academic success. 

The implications of these findings are significant for educators and curriculum developers, 

suggesting that incorporating cooperative learning strategies like think-pair-share can have a 

transformative impact on ESL education. The study underscores the importance of active student 

engagement, peer interaction, and collaborative learning in language acquisition and academic 

achievement. 

While these results contribute valuable insights, it is essential to acknowledge potential 

limitations, such as the specific context of the study and the need for further research to explore 

the generalizability of these findings across diverse populations. Future investigations could 

delve into the long-term effects of think-pair-share cooperative learning and explore additional 

factors that may influence its effectiveness. 

In summary, this study adds to the growing body of literature supporting the pedagogical 

benefits of cooperative learning, specifically think-pair-share, in the ESL context. As educators 

strive to create dynamic and effective learning environments, the adoption of innovative teaching 

methods like think-pair-share holds promise for fostering enhanced language learning, academic 

achievement, and the development of crucial collaborative skills among ESL students. 
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