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Abstract:

The imperative to master the essential lingua franca, which is clearly English in the modern world, coupled with the
ambition to achieve communicative competence in this language, has driven many educators in the realm of language
pedagogy to devise a range of advancements related to linguistic theory and the production of instructional resources.
Currently, there is a broad selection of teaching materials designed to foster the communicative competence of
students at various levels available in the marketplace. Nevertheless, a strong sentiment persists that a gap still exists,
necessitating attention to ensure that learners attain a high level of proficiency in the foreign language. This paper
seeks to propose an innovative pedagogical resource in the form of a dictionary focused on ideas and communication.
It will outline the key characteristics of this reference work, which is anticipated to assist learners in enhancing their
communicative competence in a thorough manner. The dictionary will encompass essential concepts related to the
social, cultural, and material aspects of life that are necessary for students at both tertiary and advanced levels. It
will be organized according to specific social domains, speech events, and speech acts, making it the most
comprehensive educational tool ever developed for learners to utilize effectively and autonomously.

Introduction:

Competence in communication stands as one of the most essential traits of Homo sapiens, playing
a crucial role in achieving a successful life, particularly in the new millennium. In an era where
the world has seemingly contracted into what is commonly referred to as a "global village,"” the
complexities and challenges of communication have intensified. This evolving landscape has
sparked a heightened interest in thoroughly examining the communication process across multiple
levels and diverse contexts. The study of communication is no longer confined to specialists like
linguists, communication engineers, rhetoricians, and language instructors, who have traditionally
approached the subject from their distinct angles. Ordinary learners have equally recognized the
importance of communication, revealing a revitalized interest in developing their skills to
communicate effectively in diverse social situations. The quest for comprehensive communication
competence extends beyond one's native language; it is particularly crucial in the context of
learning a second or foreign language, with English currently being one of the most pragmatically
vital and internationally recognized languages.

Communicative Competence in Foreign Language Learning:

Hymes (1970) emerged as a counterpoint to Chomsky's theory of linguistic competence by
proposing an updated understanding of language termed communicative competence. This
framework extends beyond mere knowledge of syntax and phonetics to include the ability to
engage with language in accordance with the social and cultural factors that influence
communication. Hymes' foundational interpretation of communicative competence comprised
four elements: (a) awareness of formal possibilities, (b) the feasibility of language use, (c)
contextual appropriateness, and (d) the practical application of language, Canale and Swain (1980)
enhanced the understanding of communicative competence by introducing four essential
components: (a) grammatical competence, (b) socio-linguistic competence, (c) discourse
competence, and (d) strategic competence. This conceptualization of language not only added a
new layer to linguistic theory but also proved to be pivotal in guiding the evolution of strategies in
second and foreign language pedagogy. In 1983, Savignon raised substantial concerns about the
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reliability of the audio-lingual method in the context of foreign language education. She articulated
the core principles of the communicative approach, underscoring that (a) language ought to be
viewed as a creative process, (b) the priorities and interests of learners should be paramount, (c)
the expression of meaning is of utmost importance, (d) addressing errors should be considered a
secondary matter, (e) teaching should focus on the learner, and (f) learners should be encouraged
to participate in diverse communicative activities (Cooking, 1988). The communicative approach
to second and foreign language instruction experienced significant advancement as substantial
efforts were directed towards enhancing course descriptions, establishing curriculum guidelines,
implementing communicative methodologies, and creating communicative assessment materials.
Despite these developments, some experts remain skeptical about the efficacy of the
communicative approach in language education. Nevertheless, the necessity for learners to acquire
the requisite communicative competence in a second or foreign language remains pertinent,
warranting further investigation, especially in the creation of pedagogically-focused reference
materials deemed essential for foreign learners to cultivate their communicative skills
autonomously and comprehensively.
Pedagogical Aids to Developing Communicative Competence
In light of the increasing demand for optimal proficiency in second or foreign language
communication, a diverse array of educational resources has been created to meet the needs of
different learner groups globally. Learner's dictionaries are designed to assist users not only in
understanding but also in producing discourse in the second language by offering comprehensive
verbal examples within their micro-structures. However, these dictionaries primarily focus on
enhancing the learner's lexical skills in the second or foreign language. Encyclopedias offer
specialized factual information at an advanced level, which is often unnecessary for general
communication about everyday life. While encyclopedic dictionaries provide a blend of both types
of information, they fall short in delivering the conceptual insights essential for learners. Similarly,
an English for Specific Purposes (ESP) dictionary serves primarily as a resource for experts in
specific fields, making it less beneficial for the average learner of a second or foreign language.
Additionally, the utility of almanacs is largely confined to retrieving factual data across various
domains of knowledge. The Notional/Functional syllabuses proposed by Wilkin (1983) offer
limited assistance to learners in the generative application of language within short-term English
for Specific Purposes (ESP) programs. The pursuit of general knowledge through newspapers,
magazines, online resources, or specialized texts in sociology, psychology, arts, and culture can
be disheartening, primarily due to difficulties in obtaining accessible information. Furthermore,
relying on television programs to absorb general knowledge across a wide array of subjects may
not consistently provide significant rewards with each viewing.
Dictionary of Ideas and Communication
The concept of creating a Dictionary of Ideas and Communication (DICOM) arises fundamentally
from an understanding of the learner's needs to enhance their communication in a second or foreign
language effectively. This initiative is predicated on the belief that communication serves as a dual
reflection of an individual's linguistic and cognitive growth. The DICOM seeks to integrate these
two aspects concurrently, a feature that appears to be lacking in other reference materials designed
to support communication development in real-life contexts. The dictionary in question is intended
to facilitate communication activities through a specific format incorporated within its structure.
1) Introduction to the Subject

470



- o
ﬁ‘f{ AN ISSN Online: 2709-7625 Vol.7 No.3 2024
TN 2 . :
. fﬁ@)} ISSN Print: 2709-7617

T

2) Critical Points for Reflection

3) Thematic Questions

4) Thematic Activities

5) Ilustrative Answers to the Questions
A concise overview titled "Introduction to the Subject” will be provided, focusing on an aspect of
social life or a phenomenon that may influence social dynamics broadly. This overview will
encapsulate all essential elements within both diachronic and cross-cultural frameworks, presented
in one or two paragraphs. The preliminary information regarding the theme is designed to instill
confidence in the learner, enabling effective communication on the topic at least at a fundamental
level. The "Critical Points for Reflection™ serve the purpose of fostering an increased level of
critical thinking in the learner. At this juncture, learners are invited to draw upon their individual
viewpoints to create complete questions, given that the "Thematic Questions™ are articulated in
phrases instead of full questions. The intention behind these "Thematic Questions” is to offer a
robust framework for examining the theme, thereby heightening the learner's awareness of its
various subtleties and complexities. The attempts made by the learner to address these questions
can be compared to the answers found in the dictionary. The instructor has the opportunity to create
various communicative activities related to the theme, such as dialogues, speeches, discussions,
and debates in the language class. Although this task may be quite demanding for the teacher, it is
immensely beneficial for the learner, facilitating improvements in their communication abilities
and knowledge of the topic. "lllustrative Answers to the Questions™ can vary in number, depending
on the characteristics of the theme under consideration. When multiple responses are provided, it
is essential to focus on varying levels of education, such as tertiary or advanced studies.
Additionally, the responses will incorporate a cross-cultural and ideological viewpoint to enhance
the learner's understanding of global perspectives on the subject matter.
The organization of the recommended DICOM structure
The framework of any reference book is primarily influenced by the characteristics of the reference
material it selects to cover. The proposed DICM introduces a novel dictionary that aims to furnish
conceptual understanding related to the social, cultural, and material facets of life, ultimately
assisting learners of English as a second or foreign language in improving their communication
skills within their unique national contexts. Conceptual knowledge should be categorized into
distinct themes such as 'teacher’, 'eating out’, and 'dress', which correspond to various domains of
human life, including 'education’, ‘enjoyment’, and ‘culture’. Consequently, the DICM will adopt a
conceptual approach to organize the content into these different domains while also adhering to an
alphabetical arrangement of the themes. Furthermore, this information will be presented in a
concordance format.
The responsibilities of the DICM
The DICOM represents a fresh pedagogical approach that prioritizes the development of the
learner's conceptual and communicative competencies through the following methods.
1.Encourage the learner to become an astute observer of the seemingly insignificant occurrences
in their environment.
2. Foster the development of the learner's analytical and critical thinking skills.
3. Promote the enhancement of the learner's creative capabilities.
4. Heighten the learner's awareness of global perspectives regarding various issues and challenges.
5. Cultivate an understanding of intercultural viewpoints on different aspects of life.
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6. Instill a humanistic outlook towards life as a whole.

7. Encourage the learner to value and appreciate the richness of diverse opinions.

8. Act as a reference guide for overall communication.

9. Develop his or her linguistic abilities.

10. Foster self-assurance in communicating on a global scale.

Scope of the DICM

Considering the anticipated academic interest within educational settings, the DICOM has the
potential to engage a diverse range of users. It can serve as an auxiliary resource for language
instruction in the classroom, utilized by educators. Various learners can independently engage with
it based on their individual needs and requirements. Furthermore, it can prove to be particularly
beneficial for preparation for various competitive examinations at both national and international
levels, including assessments such as TOEFL and IELTS, where the speaking component is
notably emphasized. Considering its broad scope, it is likely that a significant number of
publishers, both within individual nations and internationally, will be eager to support this project
for research and publication. Thus, the DICOM has the potential to become another valuable
addition to the growing collection of reference books and further contribute to the current
"dictionary boom" in the lexicographical domain.

Conclusion

The DICOM is an innovative proposal aimed at fulfilling the communicative and conceptual
demands of learners at tertiary and advanced educational levels, structured as a reference book.
Considering the expected variety of its users, it seems to demonstrate a promising level of
commercial feasibility. When developed within particular L1 contexts, it could offer greater utility
than a globally oriented version. In any case, it has the potential to serve as a highly effective new
educational tool in the domain of second and foreign language pedagogy.
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